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Abstract 

 

The principle purpose of this article was to introduce readers to a unique way in which to administer a 
comprehensive final examination in an introductory tax course in order to reduce carryover errors. By 
administering the final examination using the steps outlined in this article, the teacher and students 
both benefit. First, the students’ potential errors were isolated by the stepped method listed in this 
article.  By using the outlined method, errors on any one form or schedule did not carry over to the 
next section of the final examination.  Second, the time it took to analyze and evaluate the entire final 
examination was reduced since the instructor did not have to trace the errors through an entire 
comprehensive multi- form and schedule final examination.  As a result, it is easier for the instructor 
to assess the students’ understanding and application skills related to tax law.  For the students and 
instructors alike, it is a win-win situation. 

 
Keywords: Assessment Performance, Basics of Assessment, Comprehensive Final Examination, Cumulative 
Assessment, Cumulative Learning on Student Learning, Learning Theories, Pedagogical Tools, 
Testing/Assessment 

 
INTRODUCTION 
 
In engineering, nursing, and other professional fields of study, practicums have been an excellent assessment and 
evaluation of students’ acquired knowledge and application skills.  This is also true in the field of tax accounting where 
students can learn much from a practicum and be given an opportunity to apply what they have learned academically.  
Unfortunately, not every student volunteers for or is required to complete a practicum for graduation.   

Even if a student is provided this unique education opportunity, a tax practicum often only provides a narrow field of 
experience orchestrated and mapped out by their on-site supervisor and internship coordinator based on a set of 
predetermined and desired learning outcomes.  There is also no guarantee that practical experiences gained in the field 
will be similar for all of the students pursuing a degree in accounting. As an alternate, instructors have traditionally 
administered a comprehensive and objective form of a final examination to assess and evaluate the student’s overall 
knowledge of tax laws. 

The intent of this article is not to review accounting testing methodologies such as objective-based examinations or 
their merits.  Instead, the principal goal of this article is to present one method by which federal individual income tax  
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students can be assessed using a comprehensive problem-based final examination evaluating their knowledge and 
“application skills” in tax law. 

But before traveling down this road of inquiry, one methodology by which to assess and evaluate the knowledge and 
skills of our federal individual income tax students, we must review some ways in which tax students have been 
assessed and evaluated.  Once this ground work has been laid, we can better understand the merits of a 
comprehensive problem-based test using a carefully designed and administered cumulative problem as a final 
examination.  In this article, we will present a way in which to administer a comprehensive final examination using an 
end-of-course cumulative tax-based problem which isolates and reduces cumulative errors which are normally 
associated with the administration of a comprehensive and cumulative-tax-based problem. 
 
A Historical Perspective of Assessment Methodologies 
 
Before reviewing some of the commonly used assessment tools in accounting, we will set down two parameters to help 
narrow the scope of our literature review.  First, we will start with the premise that our terminal goal in the federal 
individual tax course is to assess and evaluate how much the students have learned about tax law and their application 
skills in completing a comprehensive tax return.  In order to accomplish this goal, we will also make an assumption that 
our final comprehensive examination will serve as a formative and summative assessment tool. 
The term, formative assessment tool, can be simply defined as the means by in which we assess and provide valuable 
feedback for our instruction while the term, summative assessment tool, provides an evaluation device to gage the 
student’s learning.  As stated in an article entitled, “Types of Classroom Assessment” written by Ebert II, Ebert and 
Bentley, teachers use the former (formative assessment tool) to help guide the teacher’s instructional strategy while the 
latter (summative assessment tool) provides a grade for evaluation purposes (Ebert et al., 2011). But as also pointed out 
by the authors, Ebert II, Ebert and Bentley, the assessment tool also must provide students with valuable feedback.  
Therefore, our final examination which has been devised and reported here fits these criteria for being a formative and 
summative assessment tool. 
 
Assessment Tools 
 
There are number of assessment tools mentioned in the literature which can be applied in accounting including:  
(1) case-studies used in measuring a student’s application skills and mastery of principles learned in the classroom,  
(2) direct observations of practical skills acquired,  
(3) multiple-choice and other objective assessments of knowledge,  
(4) open- ended questions used to assess recall,  
(5) performance projects used to measure multiple and complex areas of learning,  
(6) student constructed-practical projects used to assess the integration of “discretely-taught skills and knowledge”,  
(7) problem sheets used to assess what you have learned in convergent subject areas,  
(8) self-assessment instruments used to help students recognize their own skills and academic accomplishments,  
(9) simulations used to assess students’ decision-making skills based on an analysis of real or fabricated facts,   
(10) essays used to assess the construction of substantiable arguments,  
(11) oral questioning confirming what has been observed,   
(12) presentations which help to assess the acquisition of knowledge and skills, and  
(13) short-essay questions which help to assess activities, skills, or knowledge learned (Ebert et al., 2011). Of course, 
not all of these methods can easily be applied in the classroom such as tax accounting.  Among these methods, we will 
be reviewing the benefits and short-comings of just one methodology, using a comprehensive problem based on a 
simulated tax scenario to assess and evaluate the students’ knowledge and application skills of tax law. It also provides 
the student feed-back on how well he/she has done and the instructor a way in which to evaluate what the student has 
learned and can apply in a timely manner and practical setting. 
 
A case made for Comprehensive and Repeated-Testing 
  

In research conducted by Bunce, Vanden Plas and Souls, the authors showed that repeated assessment and 
evaluations during a course such as chemistry did benefit students in retaining what they had learned (2011).  Their 
study also supported earlier research showing that repeated testing did reduce the amount of knowledge decay.  They 
also challenged researcher in the future to investigate ways in which the knowledge decay could be slowed or 
knowledge retained for longer periods.  

Future studies could investigate the causes for a decay of knowledge in a more systematic fashion.  These causes 
may include, but not be limited to, the following: the presence or absence of repeated occasions of tests and quizzes;  
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student ability; student motivation; teaching style; interactive versus passive classrooms; spiral versus linear curricula; 
and the presence or absence of cumulative final examinations. 

It was in a later research study conducted by Kanna, Brack and Finken which answered their call for further research 
into how cumulative final examinations would enable students to retain more knowledge even if it was not received well 
by students. 
 
Benefits of a Comprehensive Final Examination 
 

The following section briefly reviews a recent research study by Kanna, Brack, and Finken investigating the short- and 
long-term benefits of a comprehensive final examination (2013).  Among their findings, the authors found that lower- and 
higher-level psychology “classes taking cumulative finals performed reliably better than classes who had noncumulative 
finals” (2013). In short, students who prepared for and took a comprehensive final examination on an introductory level 
retained learning longer, had a fuller understanding of the previous class materials presented, and did better than 
students who did not take a comprehensive final.  The same was true for upper level courses but to a lesser degree.  
The authors stated that “the lessen effect of cumulative final exams in our upper-division courses” resulted “from 
repeated exposures to material that naturally occurred as part of a well-developed curriculum“ (2013).   

As a result of their studies and others before them, the authors encouraged instructors to use cumulative and 
comprehensive examinations to improve student’s learning and retention. Further the authors stated that “improved 
learning through cumulative exams not only benefits students but also has the potential to benefit the profession by 
producing graduates who retain more of the information they acquire during training” (2013).  The authors reminded 
instructors also that if an instructor was hesitant in administering a final examination “because students tend to not like 
them”, “students have little insight into the educational benefits of pedagogical practices” such as repeated testing 
including comprehensive examinations (2013).  

In short, instructors should not be afraid or be swayed by students’ opinions against administering a final examination.  
This remark was based on research studies such as the one published by Wesp and Miele showing that “student 
opinions about the effectiveness of teaching techniques are inaccurate” and don’t correlate with test scores or grades 
(2008). 
 

Creation of a Comprehensive Examination while Minimizing Carry-Over Errors 
 

Other than the foundational research studies cited earlier, our search for literature or research studies dealing with or 
related to methods assessing and evaluating students’ knowledge of tax law and their application skills in completing a 
comprehensive federal individual tax return proved to be fruitless. Thus, we can now shift our attention to the primary 
goal of this article; sharing with the readers a novel way in which to administer a final examination in tax which reduces 
the problem posed by carryover errors.   

As most professor have discovered, grading a comprehensive tax examination using tax forms and schedules can be 
a very time consuming process when faced with student carry-over errors. It creates an almost impossible task to grade 
the student’s knowledge and skills partly due to the fact that it is difficult to separate out what the student understood in 
terms of tax law and errors filling out the tax forms and schedules.  That is probably one reason why most final 
examinations consist of objective questions such as multiple-choice and short-answer questions and short cases. 

I too followed this path of assessing and evaluating just the students’ understanding and knowledge of tax law using 
objective tests because it avoided the time consuming task of grading multiple forms and schedule with one or more 
carry-over and cumulative errors.  Only in the past few years have I shifted from using this type of examination to a 
better assessment tool for application skills and knowledge of tax laws.    

As an alternative, I began to experiment with an alternative way in which to administer a tax examination using tax 
forms and schedules.  First, I started off by creating or using one of Hoffman’s and Smith’s comprehensive tax scenarios 
paired with a comprehensive tax return prepared incorrectly by a tax preparer (2013).  The merits of this type of 
examination appeared to be clear at the time.  It tested the student’s tax knowledge and assessed their proofreading 
skills to detect errors as they normally do in the field as a tax reviewer.  But this skill had already been evaluated earlier 
in the semester when the students acting as reviewers had reviewed their fellow students’ returns before submission to 
the instructor.  Students who were questioned after using this type of final examination also stated that the process 
created too much anxiety leaving them unable to detect errors effectively over a short span of time. 

As a result of the students’ comments, I began administering a different type of comprehensive final examination, 
requiring students to fill out tax forms and schedules based on a case study, but administering it in a different fashion in 
order to reduce carry-over errors.  If successful, the assessment and evaluation of their tax knowledge and application 
skills would be accomplished and make for an easier task.  The rest of this article outlines how the comprehensive final 
examination was created and administered. 
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An Innovative Way in which to administer a Tax Form and Schedule-based Comprehensive Final Examination 
 

The comprehensive final examination was administered to two federal individual income tax courses in the spring 
semester of 2013 and one semester course in the fall of 2013.  As a preliminary step weeks before the final 
examination, a study guide was up-loaded onto the students’ learning platform showing the applicable forms and 
schedules that were to be completed during the comprehensive final examination (see Exhibit 1).  

The final examination itself was comprised of two parts consisting of a comprehensive individual taxpayer scenario 
(see Exhibit 2) and required IRS tax forms and schedules to be completed.  As clearly stated on their study guide, the 
students were able to use their federal individual income tax book and a reference sheet which students had compiled 
throughout the semester. 

In preparation for the final examination, students had already completed six comprehensive federal tax returns during 
the semester using the author’s cumulative problems.  As is customary with most tax textbooks, each return became 
more challenging with each additional assignment as was devised by Hoffman and Smith (2013).   Thus, all of the forms 
and schedules to be filled out were familiar to the students since they had filled them out during the semester by hand or 
using a tax software program such as TaxWise.   In my course, the preference was to fill out the forms by hand since 
both programs did not lend themselves well to data inputs unless the students were furnished with source documents 
like a W-2, 1099, or 1098 in addition to the normal scenario (Note 1). 
 

Note 1: Why did students have difficulty with the two tax programs?  Both programs typically required the user to input 
the tax data into a support schedule or scratch pad which has a layout similar to a source document.  Unfortunately, the 
Hoffman and Smith textbook which was used in our course did not furnish any type of source document with any of the 
chapter comprehensive problems like the tests available with the TCE/VITA tax training program.  As alternative, the 
instructor could create these source documents and allow the students to complete the return using a computer software 
package.  Unfortunately, it might be too time consuming to create these forms nor does it remove the problem with 
grading a completed return with extensive carryover errors.  I also did not want the computer to complete certain tasks 
such as computing the taxpayer(s) ordinary or alternate income taxes.  
  
The following steps were followed in administering the final examination 
 

Step 1: The first step was to provide the students with the final examination scenario and allowing them at least five 
minutes to review the instructions and facts (see Exhibit 2).    

Step 2: Once the students had an opportunity to read over the scenario, the instructor handed out two copies of the 
form 8949, Sales and Other Disposition of Capital Assets for 2013 (see Exhibit 3 and 4).  Once these forms had been 
completed, the students were asked to submit them to the instructor and pick up the next form, Schedule D, to be 
completed. 

Step 3: When the student picked up the Schedule D (see Exhibit 5), it included the taxpayers’ preprinted names and 
the primary taxpayer’s social security number on it.  (The preprinted information on each form and schedule is high-
lighted in yellow).  Solution copies of the previously filled out Forms 8949 were also attached as reference eliminating 
any chance of a carryover error from using their previously filled-out forms.  They didn’t have to worry about carryover 
errors from the earlier step as a result. 

Step 4: Once the student had completed Schedule D and had submitted it to the instructor with all furnished attached 
reference forms, the student picked up the next uncompleted Form 4562 listing Depreciation and Amortization for the 
Schedule C business (see Exhibit 6).  Again, this new form contained only the preprinted name of the primary taxpayer 
and his identifying number on it.  A printed worksheet of all old and newly acquired assets was also attached for 
reference. 

Step 5: When the student had submitted the completed Form 4562, the student received the next schedule, a 
Schedule C with only the following information pre-printed on it: Line 13 indicating the total and correct amount of 
depreciation calculated for the period from the feeder Form 4562 and other preprinted information as shown (highlighted 
in yellow).  This eliminated the additional task of supplying students with a completed Form 4562 (see Exhibit 7). 

Step 6: Once the students had completed Schedule C and submitted it, they pick up their Schedule SE (see Exhibit 
8).  The answer for line 2 on the Schedule SE was preprinted on the schedule indicating the correct net profit or loss 
calculated from their Schedule C.  The rest of the schedule was the student’s responsibility with the exception to the 
preprinted taxpayer’s name and social security number. 

Step 7: Next, the students were given the form 2106, Employee Business Expenses, after submitting their Schedule 
SE to the instructor (see Exhibit 9).  Again, this form needed to be completed by the students with the exception of the  
top input line (e.g., information such as taxpayer’s name, occupation, and social security number).  Of course as with all 
of the other forms and schedules, the students needed to refer back to the scenario that was originally provided to them 
plus other allowed references. 



 
Dockter 005 

 
 

Step 8: Now, the instructor could feel the students’ energy and excitement as they got closer to the end of the final 
examination process.  Schedule A was the next form which was provided to the students after submitting the Form 2106 
(see Exhibit 10). A copy of the support form 2106 showing the correct total for the employee business expenses was 
attached to Schedule A.   

Step 9: Once the students submitted their Schedule A, they were provided with a partially completed form 8863, 
Education Credits (see Exhibit 11).  I choose to provide the students at this time with a check figure on the form 8863 
showing the adjusted gross income (see line 3 on the form 8863). Once this step was completed, the students were 
ready for their last IRS form. 

Step 10: Completing the federal income tax Form 1040 was to be the climax of their efforts over a 100 minute final 
examination period.  As with some of the other forms to be completed, the students were also furnished with a copy of 
the completed Schedule SE solution.  The students were also furnished with the preprinted amount of the taxpayer’s 
education credit (see line 49 on the 1040 form) and child tax credit (shown on line 51) on the Form 1040.  Giving the 
students these two final figures (highlighted in yellow) helped to speed up the process but like all of the other preprinted 
information is at the instructor’s option.  The same was true for the preprinted line 66 which had been calculated earlier.  
Now, the student was finished! 

From the students’ written and oral comments after the examination, the100 minute final examination was a success.  
It reduced their anxiety by eliminating the threat of carryover errors from one form or schedule to the next and gave them 
a great feeling of accomplishment. 
 
 
CONCLUSION 
 
By administering the final examination using the steps listed earlier, the teacher and students both benefit.  First, the 
students’ potential errors were isolated.  Errors on any one form or schedule did not carry over to the next part of the 
final examination.  Second, the time it took to analyze and evaluate the entire final examination was reduced since the 
instructor did not have to trace the errors through the entire final examination process.  Without the clutter of carry over 
errors, it was easier for the instructor to assess the students’ understanding and application skills related to tax law.  As 
it is says, it was a win-win situation for both the students and the teacher. 
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EXHIBIT 1 
 

FINAL EXAMINATION STUDY GUIDE 
 

Fall Semester, 2013 
 

The following is a list of the forms and schedules students are required to complete during the final examination.  You 
will be asked to fill out each form or schedule in the order listed below.  Once you have submitted each completed form 
or schedule, you will receive the next form or schedule to be completed.  When given the new form or schedule, the 
completed forms or schedules from the previous step will be attached or pertinent information from previous forms or 
schedules will be inserted into the new form or schedule.   

Example: As a first step, you will be asked to complete multiple forms 8949 showing the sales and/or other 
dispositions of capital assets.  Once you have filled out these form and submitted them, you will be asked to complete 
Schedule D.  The Schedule D provided to you will either be blank with attached answers from the first step or pertinent 
information will be brought forward and inserted into the Schedule D.  In this way, cumulative errors will not be carried 
forward to the next form or schedule. 

Form 8949 You will be asked to complete three individual 8949 forms for three capital assets that were sold during 
the tax year with different lives (both short- and long-term). 

Form 8863 You will be asked to complete this form for an education credit if applicable for one or more of the 
individuals in the tax household (taxpayer, spouse, and/or dependents) 

Form 4562 You will be asked to complete this form after being provided a worksheet listing the items you purchased 
during the tax year.   You will have to know how to calculate the depreciation for each asset, a 179 election if elected 
and applicable, and/or bonus (additional depreciation) if elected or applicable. 

Schedule C You will be asked to complete a profit and loss form for their business with the depreciation in box 13 
already furnished out. 

Schedule D You will be asked to complete a Schedule D using information provided or copies of the 8949 forms filled 
out by the instructor. 

Schedule SE You will be asked to complete a self-employment short tax schedule furnished with the correct 
amount in box 2 showing the net profit from Schedule C, line 31 

Form 2106 You will be asked to complete the employee business expense form(s) for one or both wage earners. 
Schedule A You will be asked to complete this form given a check figure for Schedule A, line 21 (2% miscellaneous 

deductions) and the AGI check figure required for line 2 and 25 on Schedule A. 
Form 1040 You will be asked to complete a U.S. Individual Income Tax Return given the check figures for line 12 

(business income), line 13 (capital gain), line 27 (deductible part of self-employment tax), line 49 (education credits from 
Form 8863, line 19), line 56 (self-employment tax from the SE Form), and line 66 (American opportunity credit from 
Form 8863, line 8). 
 

Exhibit 2 
 

FINAL EXAMINATION, PART 1 – FALL TERM 2013 
 

ACCOUNTING 308 – FEDERAL INDIVIDUAL INCOME TAX 
(See Copyright Reference Note below) 

 
General Directions 

 
Please read the following information carefully.  It is recommended that you circle or check off the relative items on this 
sheet as you use them to complete each form and schedule.  As you finish each of the following forms and/or 
schedules, submit them in the following order (as listed below).  In exchange for each completed item, your instructor 
will provide you with the next form to be completed which reflects the correct answer from the previous submission.   
You must complete the following forms and schedules in the order provided below.   No student can take notes during 
the test, use a computer, or cell phone.  You can use your book for reference and all previous graded cumulative 
problems during the test and a calculator; but again, you are not allowed to write down any results other than on your 
test forms and schedules which must be submitted to your instructor.   Print your name clearly on the instruction 
sheet, each form, schedule, and worksheet.  Don’t write down anything in your book. 
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1. Form 8949  (Two Forms in total; one side for each asset) 
2. Schedule D – Capital Gains and Losses (including net long-term capital gain on line 16) 
3. Form 4562 – Depreciation and Amortization Form 
4. Schedule C – Profit or Loss from Business  
5. SE Form – Social Security Form (short form) 
6. Form 2106 – Employee Business Expenses form 
7. Schedule A – Itemized Deductions schedule 
8. Form 8863 – Education Credits form 
9. Form 1040 – US Individual Income Tax Return form 
 

Beth R. and Joseph L. Jordan (legally married on January 1, 2013) live at 2322 Sky view Road, Mesa, AZ 85201.  
Beth is a senior tax accountant with Mesa Manufacturing Company, 1203 Western Avenue, Mesa, AZ 85201 (employer 
identification number is 11-1234567).  Her spouse, Joseph, writes computer software programs for tax practioners at 
home.   Joseph has two children from a former marriage, Chelsea (SS# 123-45-9078) and Sandra (123-45-7890).  His 
former wife died last year, and Joseph and the two children received each $1,000,000 as the beneficiaries of her life 
insurance policy on December, 2012.   Beth social security number is 131-01-8589 and Joseph’s is 123-45-6789. 

Chelsea is 16 years old, living at home but temporarily at school, and has a part-time job.  Her 2013 W-2 shows gross 
income of $12,000 fighting wild fires in Arizona during the summer.  She attends Slippery Rock University (1 Morrow 
Way, Slippery Rock, PA  16057) as a full-time student pursuing a BS degree in accounting.  She lives on campus and 
pays for her own dorm and room, $4000.   The parents paid her tuition, $6,000, and Chelsea received a 1098-T 
supporting the amount of tuition.  SRU Federal ID number is 683214567.   The university’s address is 1 Morrow Way, 
Slippery Rock, PA  16057.  This is her first semester of college. 

Sandra, Joseph’s oldest daughter, is 25 years old as of December 31, 2013, and worked only part-time after 
graduating from college in 2012.   Sandra moved out of the house before the end of the previous year and bought 
herself a condo using part of her inheritance.   Her parents did help with expenses ($10,000) until she is able to find a 
better paying job.  Sandra made only $5,000 in 2013 as reported in box 1 on the W-2. 

Beth and Joseph both wants to contribute $3 to the Presidential Election Campaign Fund.  Beth wants to be listed first 
on the return as in previous years. 

 
The following information is shown on Beth’s Wage and Tax Statement (Form W-2) for 2012: 

 
1. Wages            $63,000.00 
2. Federal income tax withheld                10,500.00 
3. Social Security wages           63,000.00 
4. Social Security tax withheld                3,906.00 
5. Medicare wages            63,000.00 
6. Medicare tax withheld           913.50 
15. State              Arizona 
16. State wages              63,000.00 
17. State income tax withheld           1,650.00  
 

In addition to the amount withheld for federal and state income tax, the couple also made total payments of $1,000 for 
their 2013 federal estimated taxes.  During 2013, Beth received interest of $1,200 from Arizona Federal Savings and 
Loan and $100 from a CD at Arizona State Bank.  Each financial institution reported the interest income on a form 1099-
INT.  In addition, Beth received bond interest of $1,000 from an ABC School District located in Arizona.  Beth also 
received regular/qualified dividends of $800 from Blue Corporation reported on a 1099-DIV form. 

Beth received a $1,100 income tax refund from the State of Arizona on April 29 of 2013.  On her 2012 Federal income 
tax return, she reported total itemized deductions of $9,200, which included $600 of state income tax withheld by her 
employer.  She was single in 2012 with no dependents. 

On February 8, 2013, Beth bought 500 shares of Gray Corporation common stock for $17.60 a share.  On September 
12, 2013, Beth sold all of the stock for $14 a share.   Beth did receive a 1099-B Substitute form from the broker stating 
the cost and sale price of the stock.  

Beth bought a used sport utility vehicle for $6,000 on June 5, 2013.  She purchased the vehicle from her new brother-
in-law, who was unemployed and was in need of cash.  On November 2, 2013, she sold the vehicle to a friend for 
$6,500.  There was “no” 1099 issued with the personal purchase and/or sale of this capital asset. 
On January 2, 2011, Beth acquired 100 shares of Blue Corporation common stock for $30 a share.  She sold the stock 
on December 19, 2013, for $55 a share.  Beth did receive a 1099-B Substitute form from the broker stating the cost and 
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net sale price of the stock sold. 

During 2013, Joseph received royalties of $16,000 on a software program he had written.  Joseph incurred the 
following expenditures in connection with his software-writing activities: 
  Cost of personal computer bought this year (100% business use)  $7,000 
  Cost of printer bought this year (100% business use)       2,000 
  Furniture bought this year             3,000 
  Supplies bought and used this year           650 
  Fee paid to contract labor this year          3,500 
 

Joseph elected to expense the maximum amount of the cost for the computer and printer allowed under Section 179.  
Beth did not elect the bonus (additional) depreciation on any item.  She also didn’t “elect” Section 179 on the furniture.  
His federal employer ID number for the business was 123456789.  His business activity code is 511210 as a software 
publisher.  Joseph materially participates in the business, his capital investment is all at risk, his records are kept on the 
cash basis, and no one contractor received more than $600; therefore, no 1099s had to be issued.  Joseph also chose 
not to take a home office deduction at this time. 

Beth’s employer asked that Beth attend a convention on current developments in corporate taxation.  She was not 
reimbursed for her travel of $1,220 and meal expenses of $200 she incurred in attending the convention.  She also gave 
her boss a $100 gift certificate for Christmas. 

During the tax year, Beth paid $300 for prescription medicines and $2,875 for doctor and hospital bills.  The employer 
paid all of Beth’s medical insurance premiums.  She also had optional/voluntary cosmetic surgery completed on her 
nose for $5,000.  Beth paid real property taxes of $1,766 on her home.  Interest on her personal home was $3,845.  It 
was reported on a 1098 mortgage interest form.  The couple also paid personal credit card interest of $320.  Beth also 
contributed $30 each week to her church and $10 each week to her sick Aunt. 

Beth professional dues and subscriptions totaled $350.  Beth and Joseph retained their sales tax receipts totaling 
$2,058.    Joseph also paid monthly golf course fees of $50 per month to the Arizona country club in their city used to 
entertain customers. 
 
Two What if Questions: 
1. If the daughter, Chelsea, was 17 as of December 31, 2013, how much is the dollar change in line 55?  
__________________  Was this an increase or decrease?  ___________________ 
2. How much of education credit would be reported on the 1040, line 49, if Beth was also attending college pursuing a 
masters on a part-time basis with educational expenses of $2,000?    ________________________  
 
Reference Note: This scenario was adapted from a cumulative problem furnished by Hoffman and Smith (2014). 
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